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CHAPTER I 
INTRODUCTION 
Purpose .2f. the study 
The purpose of this study was:. 
1. To determine a means of indicating the 
degree of adjustment of basal reading 
materials to reading achievement levels 
in grades two and three; 
2. To discover the relationship between 
suitable basal reading materials and oral 
reading gains; 
3. To note the types of oral reading diffi-
culties evidenced by those children reading 
above their achievement level, at their 
achievement level, and below their achieve-
ment level. 
Definition of terms 
Suitable basal reading materials. The term, 
"suita.ble' ba.sa.l reading materials," as used in this study 
-
means basal reading material that has been adjusted to 
the child's achievement level. 
1 
Achievement levels. Achievement levels will be those 
determined by the Durrell Analysis o~ Reading Di~~iculty. 
"At achievement level" indicates the child is reading 
material that is +.5 or --.5 o~ his achievement level, or 
material .that is suitable. "Above achievement level" 
-signi~ies the child is reading material more than -.5 o~ 
his achievement level or material that is too di~ficult. 
"Below achievement level" indicate~ the child is reading 
material more than +.5 o~ his achievement level, or 
material that is too easy. 
Word perception errors. 11Word perception errors" 
·-
will be considered in determining di~ficulty o~ material. 
Such errors will include substitutions and words aided 
or pronounced for the child by the writer. 
~ phrasing; inadequate phrasing. ''Poor phrasing" 
in this study signifies there is a definite lack o~ under-
standing of phrasing. "Inadequate phrasing" indicates the 
child shows understanding of phrasing, but is inconsistent 
in his ability to phrase well. 
The writer, having been a remedial teacher, was 
interested in the effect of adjusted basal reading 
materials to reading achievement and so undertook this 
study. 
2 
CHAPTER II 
REVIEW OF RELATED RESEARCH 
CHAPTER II 
REVIEW OF RELATED RESEARCH 
In this study, which is dealing with the effect of 
adjusted basal reading materials on achievement, the 
related research may be classified under the following 
headings:. 
1. The need for adjustment of materials. 
2. Use of informal tests. 
3. Determining difficulty of material. 
4. Analysis of oral reading difficulties. 
The need £2£ adjustment of materials 
Durrell, 1 in discussing the need for appraising 
suitability of reading materials, states~ 
The most important factor in meeting a child's 
reading needs is the provision of reading materials 
suited to his level of reading ability. Rapid 
improvement in pupils' reading that is secured 
through remedial-reading instruction is due primarily 
to the use of materials well suited to the reading 
levels of the children. A child with second-grade 
reading ability experiences confusion and dis-
couragement in attempting to read fourth-grade 
books. Many new words are difficult for him to 
master, and in consequence the learning load exceeds 
1 Donald D. Durrell, Improvement of Basic Readins 
Abilities (Yonkers-on-Hudson, New York:: World Book 
Company, 1940), p. 65 • . 
3 
the child's capacity ••• A sense of security 
and a realization of steady growth are essential 
to a child's success in reading. 
Betts1 believes that there should be no apologies 
for beginning with materials within the grasp of the 
learner. He goes on to say that "ability and interest 
cannot be challenged when the task is outside the grasp 
of the learner." 
Betts2 comments further, when suggesting a pro-
gram for prevention of reading deficiencies, that reading 
materials are adequate to the degree that they meet the 
needs and interests of the learner. 
Gates3 also supports the recommendation that 
materials be of proper difficulty. He states that "pupils 
suffering from difficulties in reading have nearly always 
spent much time struggling with materials too difficult 
for them to read." 
1 Emmett A. Betts, The Prevention and Correction 
of Reading Difficulties (Evanston, Illinois~ Row Peterson 
and .Company, 1936), p. 94. 
2 Ibid., P• 245. 
3 Arthur I. Gates, The Improvement of Reading 
(revised edition;' New York~ The Macmillan Company, 
1935 ) , p • 27. 
4 
\ 
Hildredth1 agrees with Gates when she maintains 
that reading disability results from materials that are 
not only too difficult, but also 11 too narrowly restricted." 
She claims it is essential that children be supplied with 
reading materials as their needs require. 
Harris2 points out the first problem in the selec-
tion of materials is to find reading of the appropriate 
level of difficulty. "The necessity of providing pupils 
with materials which they can read without too much 
difficulty can hardly be overemphasized." 
Dolch3 insists that "remedial reading nnist start 
from where the child is. It must start with something 
the child can do with relative ease and therefore with 
pleasure. It must start with the childts present reading 
ability no matter how far back that may be." 
1 Gertrude Hildredth, Learning ~ Three ~: A 
Modern Interpretation (Minneapolis, Minnesota:. Educa-
tional Publishers, 1939), p. 403. 
2 Albert J. Harris, How to Increase Readin§ 
Ab 11 i ty (New York: Longmans :--Green and Company, 1. 40 ) , 
p. 170. 
3 EdwardW. Dolch, A Manual for Remedial Reading 
(Champaign, Illinois~. The Garrard Press, 1939), p. 29. 
5 
Monroe1 and Dyer2 also agree with Dolch in the 
advisability of selecting materials of the correct level 
of difficulty. 
Lazar3 declares, as one of the premises of an 
individualized program in reading, that materials be 
adapted to the child's reading level, regardless of the 
grade placement. 
The California State ·Curriculum Commission4 asserts 
that the reading difficulty of material made available to 
children must be comparable to their reading abilities. 
The mechanical difficulties must not defeat the 
purpose for which the material is to be read. 
Neither meaningful information nor love for reading 
can be obtained from a book far too difficult in 
content for the child. 
1 Marion Monroe, Children Who Cannot Read 
{Chicago: University of Chicago Press, 1932),-p:-115. 
2 c. A. Dyer, "Plan for A Remedial Reading Program,tt 
Elementary English Review, 15~146-8, April, 1938. 
3 May Lazar, Individualization of Instruction !a 
Reading, Bureau of Reference, Research and Statistics, 
Educational Research Bulletin, No. 3 (New York: Board of 
Education o£ the City o£ New York, 1942), p. 31. 
4 California State Curriculum Commission, 
Teachers' Guide to Child Development in ~Intermediate 
Grades (Sacramento, California:: California State Depart-
ment of Education, 1937), p. 13. 
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Similar references to the need for adjustment of 
reading materials are contained in the 1941 Supplementary 
Educational Monograph edited by Gray.l 
In a recent address delivered at Boston University, 
Witty2 stressed the desirability of adjusting reading 
materials to the child's needs and interests. 
To summarize, the one recommendation that all 
writers present is that of starting the pupil with 
material at the proper level of difficulty. Thus, the 
need for adjustment of reading materials is a recognized 
one. · 
Use of informal tests 
--
Durre113 advocates the use of informal tests to 
determine the suitability of instructional materials. He 
1 William s. Gray, editor, Adjusting Readins I 
Programs to Individuals, Supplementary. Educational Monograp1 , 
No. 52 {Chicago:. University of Chicago, October, 1941). 
2 Paul A. Witty, Professor of Education, Northwesterr.1 
University. 
3 Donald D. Durrell, "Individual Differences and 
1
) 
Their Implications with Respect to Instruction in Reading," 
The Teaching of Reading: A Second Report, Thirty-Sixth 
Yearbook of the National Society for the Study of Educa-
tion, Part I (Bloomington, Illinois:: -Public School 
Publishing Company, 1937), pp. 325-56. 
7 
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'I 
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,I 
.I 
states that whereas standardized tests indicate range of 
reading materials which should be available to provide for 
individual differences, informal testa may be used to 
determine the suitability of a particular book with 
respect to vocabulary difficulty. 
Daniels1 undertook the evaluation of informal 
reading tests and concluded that experienced teachers 
estimate a child's reading level through informal tests 
as reliably as do standard tests. 
Gates2 reaffirms the employment of informal 
appraisals regularly as part of the normal classroom work. 
He observes that the use of informal tests as a vital phase 
of classroom work is substantiated by the many references 
to informal testing in the Thirty-Sixth Yearbook itself. 
1 Katharine H. Daniels, "An Evaluation of Certain 
Informal Tests," (unpublished Ed. M. Thesis, Boston Univer-
sity School of Education, 1940), p. 62. 
2 Arthur I. Gates, "General Recommendations 
Concerning Programs For Evaluating Achievement in Reading," 
~ Teaching of Reading: A Second Report, Thirty-Sixth - I 
Yearbook of the National Society for the Study of Educa-
tion, Part I (Bloomington, Illinois: Public School Pub-
lishing Company, 1937), pp. 359-88. · 11 
II 
II 
I 
II 
Jl 
I 
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Killgallon1 describes "the informal . reading 
inventory" as a useful instrument for diagnosing reading 
difficulties in highly valid materials, such as reading 
textbooks. He believes that "the informal reading 
inventory,tt as a guide in the observation of reading 
performance, "constitutes the best single index to 
reading ability at the elementary school level." 
In his doctorate dissertation, Killgallo~2 admin-
istered group tests of general mental ability, reading 
ability, spelling ability, ~~d personality adjustment to 
211 fourth grade children in order to study the general 
relationships and range of individual differences with . 
respect to these factors. He also administered "the 
-
informal reading inventory" to forty-one children sampled 
at random over the entire range of reading abilities. 
From the preliminary results of "the informal reading 
inventory," he established criteria for the assignment of 
reading levels. From the final results of 11 the informal 
reading inventory, 11 Killgallon3 concluded that on the 
1 P. A. Killgallon, 11A Study of Relationships Among 
Certain Pupil Adjustments in Reading Situations, tt: 
(unpublished Doctor's dissertation, Pennsylvania _State 
College, State College, Pennsylvania, 1942), p. 101. 
2 · ~., p. 176. 
:3 Ibid •. pp. 179-80. 
9 
average pupils tend to score about one year higher on 
the standardized reading test than on "the informal read-
ing inventory." With the results of "the informal reading 
inventory," Killgallon was also able to study the ratio of 
word perception errors, the characteristic word perception 
errors at all instructional levels, and types of overt 
.behavior evidenced by reading frustration. 
Thus, it may be inferred that the informal reading 
test is probably the mos~ valuable device in diagnosing 
reading difficulties, and that the informal reading test 
has come into its 0\VO as a practical procedure recommended 
for use by the classroom teacher. 
Determining difficulty of material 
Durre111 suggests that "a selection is considered 
too difficult if the child has difficulty with more than 
one word in twenty, or if he reads in a slow, labored 
manner.u 
Rarris 2 similarly maintains that a book which is 
intended to provide practice in fluent reading of easy 
- 1 
Donald D. Durrell, ImRrovement of Basic Reading 
Abilities (Yonkers-on-Hudson,ew York: WOrld Book Company, 
1940), p. 23. 
2 H · it 204 arr~s, .2£• £.__., P• • 
I 
il 
[1 
I 
I 
I 
I 
I 
I· 
I 
I 
I 
II 
I 
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material should not have more than two or three words in 
a hundred words that are unknown to the child. 
Killgallon1 found, in administering "the informal 
reading inventory" to forty-one fourth graders, that the 
ratio of word perception errors to the number of running 
words at the instructional level was one to twenty. 
Apparently, the criteria that have been advanced 
in regard to determining the difficulty of material are 
largely opinions baaed primarily upon general observations, 
expert judgment, and years of experience, rather than upon 
scientific studies. 
Analysis 2£ ~reading difficulties 
Betts2 secured objective and subjective data on 
levels of achievement in reading on seventy-eight fifth 
grade pupils with a view to studying clusters of diffi-
culties and capacities for compensation. Summarizing 
the reading difficulties detected on a subjective oral 
reading test, he found word perception errors were moat 
common. Substitutions were made by 73 per cent of the 
1 Killgallon, ~· £!1., p. 179. 
2 Ennnett A. Betta, "Reading Problems at the 
Intermedi-ate Grade Level," .. Elementary School Journal, 
40:737-46, June, 1940. 
ll_ 
pupils; repetitions, by 28 per cent; and additions, by 
22 per cent. 
Monroe,1 at the Illinois Institute for Juvenile 
Research, compared errors made by 101 in the control 
group and 233 in the reading~defect group. She found 
that the reading-defect cases greatly exceed the controls 
in their errors of the following types:. total errors, 
vowels, reversals, omission of sounds, repetition, 
consonants, and addition of sounds. 
They exceed the controls slightly but not 
significantly in the following types~ substitution, 
omission of words, refusals and words aided, and 
addition of words. The reading defect cases are more 
variable in their errors than are the controls, as 
shown by the larger standard deviations of all 
error-types, particularly repetition, vowels, and 
omission of sounds. 
Daniels2 found the following types of errors most 
common among seventy-three second graders: errors on 
easier words, inadequate phrasing~ and inadequate word 
analysis ability. Among ninety-three third graders, the 
following errors were most prevalent: errors on easier 
words, inadequate phrasing, inadequate word analysis 
ability, and ignoring of word errors. There is a marked 
similarity of types of errors found in both groups. 
1 Monroe, 2£• £!i., p. 58. 
2 Daniels, .2E.• ill•, p. 42. 
Killga.llon1 f'ound that word percept.ion difficulty 
appears to be the most common type of reading difficulty 
at the instructional level. Repetitions occurred more 
frequently than any other error; at least 80 per cent of 
the forty~one pupils repeated one word. Substitutions, 
guessing, insertion, and refusal, in this order, occurred 
with great frequency among word perception difficulties. 
Duffy2 diagnosed the types of errors made by 
eighty-seven third graders and compared various levels 
of intelligence with reading ability. She concluded that 
reading difficulties are not confined to any one level of 
intelligence, but their frequency is greater on the lower 
levels. Ignoring punctuation was apparent in 43 per cent 
of the group; insertions and omissions were evidenced by 
39 per cent; numerous errors on small words were noted in 
33 per cent;. inadequate phrasing was characteristic of 
30 per cent;: monotonous tone was true of 26 per cent;. 
habitual repetition and word by word reading were shown 
by 22 per cent of the group. 
1 Killgallon, ~· £!!., p. 160. 
2 Gertrude B. Duffy, "A Diagnostic Study of Read-
ing Dif'ficulties in Third Grade," (Ed. M. Thesis, Boston 
University School .of Education, 1934. Published in part 
in Education, 56:37-40, September, 1935), p. 62. 
I 
I 
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Burns1 studied the r~ading difficulties found 
among 143 fourth grade children. The most common types 
of errors weret errors in easier words by 66 per cent of 
the group; habitual repetitions by 64 per cent; inadequate 
phrasing by 48 per cent; ignored word errors by 44 per cent; 
habitual additions by 42 per cent; monotonous tone by 
39 per cent;: omission of words by 21 per cent; word by 
word phrasing by 12 per cent; incorrect phrasing by 
11 per cent. 
By comparing the Burns and Du£fy studies, it is 
interesting to note that omissions, errors on easier 
words, inadequate phrasing, monotonous tone, habitual 
repetitions are still near the top of the list in fre-
quency among fourth graders. 
Williams2 made a comparative study of visual 
perception difficulties among seventy normal readers and 
forty-seven retarded readers in grade three. In summariz-
ing the results of the investigation, Williams found that 
1 Barbara Burns, 11A Diagnostic Study of Reading 
Difficulties in Fourth Grade," (unpublished Ed. M. Thesis, 1 
Boston University School of Education, 1938), pp. 53-4. 1 
I 
I 
2 Gertrude Williams, "Perceptual Difficulties in 
Reading," (unpublished Ed. M. Thesis, Boston University 
School of Education, 1934), p. 65. 
II 
I 
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the majority of row error profiles indicated excessive 
errors in omission of sounds and words in both groups. 
The reading defect cases as a group exceed the 
normal group in the different types of errors made 
upon the proportionate basis of 100 words read. 
That type in which the number of errors made by the 
normal group exceeds the number made by the retarded 
group is substitutions. 
Research in the area of analyzing oral reading 
difficulties has been done in relation to various levels 
of intelligence, retardation in reading, and instructional 
levels. 
The present study will take into consideration the 
need for adjustment of materials and, further, try to find 
out the degree of adjustment of basal reading materials in 
grades two and three. Informal reading tests will be used 
and will be described in Chapter III. The study is con-
cerned also with determining the difficulty of material 
with respect to the number of word perception errors per 
100 running words. An analysis of reading difficulties 
will be made, but with consideration to achievement levels. 
Many studies have been made of gains in reading after 
remedial instruction. However, the writer knows of no study 
made of oral reading gains with regular classroom teaching 
and with respect to achievement levels. 
15 
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CHAPTER III 
PLAN AND PROCEDURE 
Restatement £! problem 
The purpose of this study was (1) to determine a 
means of indicating the degree of adjustment of basal read-
ing materials to reading achievement levels in grades two 
and three; (2) to discover the relationship between suitable 
basal reading materials and oral reading gains; and (3) to 
note the types of reading difficulties evidenced by those 
children reading above their achievement level, at their 
achievement level, and below their achievement level. 
Description of population 
This study included 104 children in grades two and 
three of one elementary school in a residential town in 
greater Boston. Three second grades and two third grades 
were represented. The children came from homes of good 
social and economic advantages. 
The mental ages were obtained from test records in 
the files of the Guidance Department. TABLE I shows the 
mean chronological and mental ages, based on the California 
1.6 
Short-~ !_lli .2£ Mental Maturity Pr'imarz !:!,-!2!:E,,l for 
grades two and three. 
TABLE I 
I~ GHRONOLOGICAL MTD MENTAL AGES 
FOR GRADES TWO AND THREE 
Grade 
II 
III 
No. 
60 
38 
Mean 
c.A. 
7.5 
8.5 
Mean 
M.A. 
7.1 
8.5 
The chronological ages in grade two r~nge from six 
years five months to nine years one month with a mean 
score of seven years five months. The mental ages range 
from four years seven months to nine years six months with 
a mean score of seven years one month. These scores 
indicate the second grade group is a bit below average 
mentally. 
The chronological ages in grade three range from 
seven years three months to nine years eight months with 
a mean score of eight years five months. The mental ages 
range from six years three months to ten years ten months. 
These scores indicate that the third grades represent a 
normal population. 
1 Published by California Test Bureau, Los Angeles, 
1939. 
17 
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Nature of testing program 
Each child was given three types of oral reading 
tests. One was an informal test from the child's basal 
reader built by the writer; the second was paragraphs tak:en 
from Durrell Analysis ~Reading Difficulty;1 and the third 
was the Gilmore Oral Reading ~.2 
Development of informal test 
The informal test consisted of a 100 word passage 
from the basal reading text. The selected passage was one 
which the child had not read previously, but one which he 
was scheduled to read during the next reading activity 
with his classroom teacher. In this particular school 
the Gates Basal Reading Series3 was used. Readers from 
this series, included in the informal test, were the 
Primer, ~ and Judy;, Book One, Down Our Street; Book Two, 
We Grow Q.E_;. and Book Three, ~Wings. Book Two, Round 
About You from the Smith Reading Series4 was used by a 
group in one of the third grades. 
1 Published by World Book Company, Yonkers-on-
Hudson, New York, 193j;. 
2 Not standardized. 
3 Arthur I. Gates, Miriam Huber, and Celeste Peardon 
The ~ Work-Play . Books (New York:: Macmillan Company, 1939). 
4 Nila Banton Smith, ~ Unit~Activity Reading 
Series (New York~ Silver, Burdett and Company, 1935). 
18 
Passages selected were rated according to an arbi-
trary scale of rating. The placement of the passage in the 
textbook determined its level. For example, if the passage 
fell within the first third of Book Two, its level was 
designated as Low Second or 2.2. The scale of ratings 
was as follows :. 
Low Primer 
Middle Primer 
High Pr i.l'!ler 
Low First 
Middle First 
High First 
Low Second 
Middle Second 
High Second 
Low Third 
Middle Third 
High Third 
1.5 
1.8 
2.2 
2.5 
2.8 
3.2 
3.5 
3.8 
Five questions on the selected passages were pre-
pared as a check on comprehension of material read. Four 
questions were based on specific details, and one was 
phrased around the central thought. A complete list of 
questions used in the informal test may be found in the 
19 
· Appendix on pages 49-55. 
The check list of difficulties from the Durrell 
Analysis of Reading Difficulty was modified and used as a 
basis for checking oral reading errors in both the informal 
test and the Durrell Paragraphs. A copy of the individual 
check list may be found in the Appendix on page 47. 
~ testing Erocedure 
The informal test and the Durrell Paragraphs were 
given on the same day to each child in early February. The 
testing was done in a small room apart from the classroom 
by the writer. The time required to administer both tests 
was eight minutes per child. 
For the informal test each child brought his own 
reading textbook to the writer and was tested individually 
on the selected passage of 100 words. If he hesitated 
more than five seconds on a word, he was told the word. 
The types of errors were checked on the individual check 
list of difficulties. ifuen the child had finished reading 
from the text, his comprehension of the material read was 
checked with the prepared questions. The time it took to 
read the passage was noted also, and later the rate in 
words per minute was computed. 
The Durrell ParagraEhs 
The paragraphs from the oral reading test in the 
Durrell Analysis 2f Reading Difficulty were used for the 
20 
second oral r·eading test, because there were norms with 
which to compare the informal test. A copy of the Durrell 
Oral Reading Paragraphs may be found in the Appendix on 
page 48. 
In administering the test, directions were followed 
as they appear in the manual on page five. In general, 
paragraph two was the initial paragraph for children in 
grade two, and paragraph three was the starting point for 
children in grade three. In some cases where the child 
read especially well in the informal test, the writer gave 
-
him a higher initial paragraph to read. For example, if a 
second grader passed the informal test with no errors, he 
was given paragraph three or four as a starting point in 
the Durrell Paragraphs. If two or more errors were made in 
the initial paragraph, the preceding one was read. It was 
continued downward until the child read a paragraph without 
errors, and he continued reading more difficult paragraphs 
until seven or more errors were made. Both time of reading 
and types of errors were recorded. Errors made on the 
basal paragraph were recorded with red pencil on the same 
check list of difficulties used for the informal test. 
The median reading grade on the paragraphs read in 
the Durrell Analysis of Reading Difficulty was obtained 
according to the directions in the manual on page eight. 
The resultant score was in terms of grade and position in 
the grade; ~· £•, High Third. As a basis for comparison 
21 
II 
'I 
II 
with the informal test results, the resultant scores were 
converted to grade scores according to the scale of 
ratings described on page 19. Since the achievement level 
on the Durrell Paragraphs was · higher than the textbook 
level, the scale was lengthened as follows: 
Low Fourth 4.Z 
Middle Fourth 4·.5 
High Fourth 4.8 
Low Fifth 5.2 
Middle Fifth 5.5 
High Fifth 5.8 
Low Sixth 6.2 
Middle Sixth 6.5 
High Sixth 6.8 
~ Gilmore Oral Reading ~ 
The Gilmore Oral Reading Test was the third test 
administered individually to each child. The author 
himself, John V. Gilmore, had given his test the previous 
year~ and it was decided to make a comparison of the 
results obtained in February 1945 and in February 1946. 
Only 82 of the 104 children were given the Gilmore ~ 
Reading Test by the writer, as these were the only ones 
who had had this test the previous year. 
22. 
The Gilmore ~ Reading ~ consists of eight 
paragraphs graduated in length, in complexity of sentence 
structure, and in vocabulary according to Thorndike and 
Buckingham ratings. There is a continuity of story t·rom 
grades one to eight. Referring to an accompanying picture 
on the test cover, the story is written in such a way that 
any paragraph may be read without the necessity of having 
read the previous one. The child's comprehension of each 
paragraph is tested by five objective questions on details 
and one on the main thought. A copy of the Gilmore .Q!:& 
Reading ~may be found in the Appendix on page 56. 
The writer conferred with the author on the direc-
tiona for administration of the Gilmore 2£!l Reading ~ 
and was properly instructed. The child was shown the 
picture on the test cover while the writer said: 
"Let us look at this picture." (Long pause.) 
11Here you see Father and Mother; a boy and a girl;; a dog, 
a cat, and a bird." (Pause.) "Now you are going to read 
out loud some stories about them. Read carefully, for 
when you have finished each story, I am going to ask you 
questions about it • 11' 
' The second graders were given the first paragraph 
as the initial paragraph to read, and the third graders 
were given the second paragraph as the initial paragraph. 
Tne child read each successive paragraph until at least 
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ten errors were committed. As the child read, the errors 
were recorded on another test booklet according to the 
author's code and analysis of errors. When the child 
finished reading each paragraph, the time was also recorded. 
The highest paragraph read, both last year and this 
year was used as the basis for comparison. Percentage of 
errors in the comparative paragraphs and the reduced per-
centage of errors were computed. The rate in words per 
minute and the gain in rate were also checked and recorded. 
All of the testing was completed in the month of 
February. 
The data and results obtained from the three oral 
reading tests were analyzed and are presented in the next 
chapter. 
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CHAPTER IV 
ANALYSIS OF DATA 
I 
CHAPTER IV 
ANALYSIS OF DATA 
The data were analyzed:. 
1. To determine a means of indicating the 
degree of adjustment of basal reading 
materials to reading achievement levels 
in grades two and three; 
2. To discover the relationship between 
suitable basal reading materials and 
oral reading gains; 
3. To determine the difficulty of material 
by the number of errors per 100 words; 
4. To note the types of oral reading 
difficulties evidenced by those children 
reading above their achievement level, 
at their achievement level, and below 
their achievement level. 
TABLE II shows the results of the informal test by 
groups for grades two and three. 
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TABLE II 
RESULTS OF INFOill~AL TEST BY GROUPS 
FOR GRADES TWO AND THREE 
Mean Number 
Mean Level of Errors Mean Rate 
Grade No. of Passage per 100 of Words 
in Basal Text Running Words per .Minute 
II 
A 19 2.4 1.6 93.5 
B 22; 2.3 3.9 83.5 
c 19 1.8 11.7 46.5 
III 
A 20 3.4 1.3 114.6 
B 24 3.4 1.6 112.6 
Total 104 
The highest mean level of passage read- for grade 
two was by Group A with a mean of 2.4, while Group C had 
the lowest mean with 1.8. Both third grade groups 
attained a mean of 3.4. 
Group C, grade two, had 11.7 for the mean number 
of errors per 100 running words which seems to indicate 
the passage read was difficult for them. 
Group C, grade two, had the lowest mean rate of 
words per minute with 46.5. According to the reading 
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rate scale suggested by Durrell1 in which eighty words 
per minute is the oral reading rate for grade two, this 
group appeared to be reading material that was difficult. 
There was not much discrepancy in mean number of 
errors and mean rate of words per minute between the two 
third grade groups. 
TABLE III shows the informal test results by 
grades for grades two and three. 
TABLE III 
RESULTS OF INFORMAL TEST FOR GRADES TWO AND THREE 
Mean Level Mean Rate 
Grade No. of Passage Me. an Number of Words 
in Basal Text of Errors per Minute 
II 60 2.2 5.7 75.0 
III 44 3.4 1.5 113.6 
Total 104 
The mean level of passage read for grade two was 
2.2; and for grade three, 3.4. Grade two had a higher 
1 Donald D. Durrell, Improvement of Basic Reading 
Abilities (Yonkers-on-Hudson, New York:. World Book 
Company, 1940), P• 143. 
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mean number of errors with 5.7, while the mean number of 
/ 
errors for grade three was 1.5. The mean rate of words 
per minute was 75.0 for grade . two, and 113.6 for grade 
three. 
TABLE IV shows a comparison of the mean passage 
level in the informal test with the achievement level 
as measured by the Durrell Paragraphs. 
TABLE IV 
COMPARISON OF MEAN PASSAGE LEVEL IN INFOIDJIAL TEST 
WITH ACHIEV~mNT LEVEL IN DURRELL PARAGRAPHS 
#=========================~!- - · 
~rade No. Test Mean S.D. S.E. Diff. S.E. C.R. 
·.m m diff • 
II 60 Informal 2.17 .376 • 049 
.83 .113 7.345 
II 60 Durrell 3.0 .782 .1015 
Paragraphs 
III 44 Informal 3.39 .457 .069 
III 
.84 .173 4.855 
44 Durrell 4.23 1.011 .159 
Paragraphs 
In grade two the mean level of passage read in 
the informal test was 2.17, and the mean achievement 
- leVel on the Durrell Paragraphs wa·s 3.0. The critical 
ratio was 7.345, a statistical significant difference 
in favor of the Durrell Paragraphs. 
... - ·-· 
28 
In grade three the mean level of passage read in 
the informal test was 3.3.9, and the mean achievement 
level on the Durrell Paragraphs was 4.23. The critical 
ratio of 4.855 indicates the difference is also 
statistically significant and in favor of the Durrell 
Paragraphs. 
TABLE V shows the percentage of 'adjustment of 
basal reading material to the achievement level as 
measured by the Durrell Paragraphs for grades two and 
three. 
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TABLE V 
PERCENTAGE OF ADJUSTMENT OF BASAL READING MATERIALS TO 
ACHIEVEMENT LEVELS BY GROUPS AND · GRADES IN GRADES TWO AND THREE 
Grade No. 
II 
A 19 
B 22 
c 19 
Totals 60 
III 
A 20 
B 24 
Totals 44 
Fi~al 
Totals 104 
Per Cent Reading Per Cent Reading Per Cent Reading 
Material Above Material At Material Below 
Achievement Level Achievement Level Achievement LeveJ 
26 74 
45 55 
5 84 11 
1 52 47 
20 80 
50 50 
36 64 
1 44 55 
In grade two 52 per cent were reading material at 
their achievement level, and 47 per cent were reading 
below their achievement level, or reading material that 
was too easy. Only 1.7 per cent were reading material 
above their achievement level, or reading material too 
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difficult for them. 
In grade three 36 per cent were reading at 
their achievement level, and 64 per cent were reading 
below their achievement level. No children were reading 
above their achievement level. 
Summarizing TABLE V, we find that in grades two 
and three 44 per cent were reading at their achievement 
level, 56 per cent were reading below their achievement 
level, and only 1 per cent was reading above achievement 
level. Since there was one case only reading above 
achievement level, this group does not lend itself to a 
justifiable comparison. Throughout the study, from this 
point on, comparisons will be made between those reading 
at achievement level and those reading below achievement 
level. 
TABLE VI shows a comparison of mean gain in rate 
on the Gilmore Oral Reading ~ by those reading at 
and below achievement levels in grades two and three. 
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TABLE VI 
COMPARISON OF MEAN GAil\IS IN RA'rE ON GILNIORE ORAL READING 
TEST BY CHILDREN. READING AT A.~D BELOW ACHIEVEMl!.'NT LEVELS 
IN GRADES TWO Ai'q"D THREE 
Groups No. Mean Gain S.D. S.E. of Diff. S.E. C.R. 
in Rate Mean Gain m. diff. 
Reading at 
Achievement 37 15.325 14.620 2.404 
Level 
7.721 3.672 2.102 
Reading below 
Achievement 47 23.046 18.412 2.775 
Level 
Those children reading at their achievement level 
gained 15.325 words per minute, and those reading below 
their achievement level gained 23.046 words per minute. 
The critical ratio of 2.102 indicates the difference in 
mean gain of rate is not significant statistically. The 
chances are 95 out of 100 that a true difference is in 
favor of those reading below achievement leve1.1 
TABLE VII shows a comparison of the mean per cent of 
reduction of errors on the Gilmore .9..!:!.!. Reading ~ by 
1 Herbert Sorenson, Statisti cs for Students of 
Psychology (New York:. McGraw-Hill Book Company, Inc7; 
1936), p • 365. 
32 
. ..... . 
those reading at and below achievement levels in grades 
two and three. 
TABLE VII 
COMPARISON OF MEAN PER CENT OF REDUCTION OF ERRORS ON 
GILMORE ORAL READING TEST BY CHILDREN' READil\fG AT AND 
BELOW ACHIEVEMENT LEVELS IN GRADES TWO AND THREE 
Mean 
Per Cent of 
Groups No. Reduction S.D. 
of Errors 
S.E. of 
Mean Per Cent 
of Reduction Diff. S.E. C.R 
of Errors m. diff. 
~eading 
at 
fAchieve-
ment 
fi:,evel 
37 17.730 17.435 . 2.866 
Reading 
below 
fAchieve-
ment 
Level 
7.957 3.207 2.48 
47 9.773 9.546 1.439 
Those children reading at th~ir achievement level 
reduced their errors by 17.730 per cent, and those children 
reading below their achievement level reduced their errors 
by 9.773 per cent. The critical ratio of 2.481 indicates 
the difference is not statistically signific~~t. The 
chances are 98 out of 100 that there is a true difference 
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in favor of those reading at achievement leve1.1 
TABLE VIII shows a comparison of the mean number of 
paragraphs gained on the Gilmore ~ Reading ~ by those 
reading at and below achievement levels in grades two and 
three. 
TABLE VIII 
COMPARISON OF MEAN GAIN IN PARAGRAPHS ON GIL.l'vlORE ORAL READING 
TEST BY CHILDREN READING AT AND BELOW ACHIEVEMENT LEVELS 
IN GRADES TWO AND THREE 
Mean Gain 
Groups No. in 
Reading 
at 
Achieve- 37 
ment 
Level 
Reading 
below 
Achieve- 44 
ment 
Level 
Paragraphs 
1.297 
1.909 
S.E. of 
Mean Gain 
S.D. in Diff. S.E . C.R 
Paragraphs m. diff. 
.866 .109 
.612 .110 5.563 
1.063 .016 
1 Herbert Sorenson, 1oc. £!l• 
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The group reading at their achievement level had a 
mean gain of 1.297 in paragraphs, while the group reading 
below their achievement level obtained a mean gain in 
paragraphs of 1.909. The critical ratio of 5.563 
indicates the difference is statistically significant. 
TABLE IX shows a comparison of the mean number of 
errors per 100 words in the informal test. 
TABLE IX 
CONIPARISON OF MEAN NUMBER OF ERRORS PER 100 WORDS 
IN INFO&~AL TEST BY FORTY-SEVEN PUPILS READING AT 
ACHIEVEMENT LEVEL AL'ifD FIFTY-SEVEN PUPILS READING 
BELOW ACHIEVEMENT LEVEL . IN GRADES TWO AND THREE 
Mean No. of Errors Mean No. of Errors 
by Forty-Seven by Fifty-Six 
Types of Errors Reading at Reading below 
Achievement Level Achievement Level 
I Word Perception ~rors 
(Substitutions and 6.3 1.4 
Aided Words ) -
Omissions .25 .35 
Habitual Additions 1.04 .35 
Habitual Repetitions 1.25 1.14 
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The highest mean number of errors per 100 running 
words by those reading at achievement level was 6.3 word 
perception errors. For those reading below achievement 
level it was the same error, but only 1.4. According to 
the standard suggested by Durrell1 that more than five 
words per 100 words indicates difficulty of material, 
these two groups were reading fairly suitable material. 
The two groups were about the same in the mean 
number of om:rssions, habitual additions, and habitual 
repetitions. The mean number of additions per 100 words 
for those reading at achievement level was slightly 
higher. 
TABLE X shows the percental comparison of types of 
oral reading difficulties for those children reading at 
achievement level and for those children reading below 
achi evement level. 
1 Donald D. Durrell, Improvement of Basic Reading 
Abilities (Yonkers-on-Hudson, New York:- World Book 
Company, 1940), p. 23. 
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TABLE X 
PERCENTAL COMPARISON SHOWING CERTAIN TYPES OF ORAL READING 
DIFFICULTIES OF FORTY-SEVEN PUPILS READING AT ACHIEVID~ENT 
LEVW...L At"\TD FIFTY-SIX PUPILS F.EADING BELOW ACHIEVEMENT LEVEL 
IN GRADES TWO AND THREE 
Types of 
Reading Difficulties 
Per Cent of Pupils 
Reading At 
Achievement Level 
No. = 47 
Showing Difficulty 
Reading Bel ow 
Achievement Level 
No. : 56 
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TABLE X shows that almost all types of reading 
difficulties were comnon to both groups. Word by word 
reading was· characteristic of about 30 per cent of the 
children reading at achievement level, but was not 
evidenced by those reading below their achievement level. 
The most frequent types of difficulties for those 
reading at their achievement level were: word perception 
errors, 85 per cent of the childrenl habitual additions, 
66 per cent; habitual repetitions, 66 per cent; monotonous 
tone, 57 per cent; and poor phrasmg, 53 per cent. 
The most frequent types of difficulties for those 
reading below their achievement level were: word percep-
tion errors, 64 per cent of the children; habitual 
repetitions, 54 per cent; ~~d inadequate phrasing, 
46 per cent. 
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SUln!ARY AND CONCLUSIONS 
) 
SUW~ARY k~D CONCLUSIONS 
Purpose of the study 
This study was undertaken:. 
1. To determine a means of indicating the 
degree of adjustment of basal . reading 
materials to reading achievement levels 
in grades two and three. 
2. To discover the relationship between 
adjusted basal reading materials and 
oral reading gains. 
3. To note the types of oral reading 
difficulties evidenced by those reading 
above their achievement level, at their 
achievement level, and below their 
achievement level~ 
Statement of procedure 
Three oral reading tests were administered individu-
ally to 104 children in grades two and three. An informal 
test based on a selected passage from the child's reading 
textbook was the first test. The level of the passage read 
was determined according to an arbitrary scale of ratings. 
Time, rate, and types of reading difficulties were noted on 
r 
I 
I 
individual check sheets. Comprehension of the material 
read was checked by five prepared questions. 
The oral reading paragraphs from the Durrell 
Analysis 2£ Reading Difficulty was the second test given 
to determine the child's achievement level. Time, rate, 
and types of reading difficulties were recorded also on 
the individual check sheets. 
Tne th}rd test was the Gilmore Oral Reading ~ 
administered for the purpose of comparing this year's 
scores with those of the previous year. Time, rate, 
percentage of errors, and number of paragraphs gained were 
recorded. 
The data were analyzed to compare the informal 
test results with the Durrell Paragraphs, to find the 
percentage of adjustment of basal reading materials to 
achievement levels in grades two and three, and to note the 
oral reading gains made on the Gilmore Oral Reading Test by 
examining mean gains in rate, mean per cent of reduction of 
errors, and mean number of paragraphs gained. Also studied 
were the mean number of errors per 100 words in the 
informal test and the types of reading difficulties 
evidenced by children reading at achievement level and 
below achievement level. 
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Conclusions 
1. In the group of 104 children in grades two and 
three, 44 per cent were reading basal materials 
at achievement level, and 55 per cent were 
reading basal materials below achievement level. 
Only 1 per cent was reading material above 
achievement level. These results showed excellent 
adjustment of basal reading materials in grades 
two and three of this particular school. 
2. A comparison of the informal test with the 
Durrell Paragraphs gave a critical ratio of 
7.35 in favor of the Durrell .Paragraphs. This 
indicated that the results of the Durrell 
Paragraphs were higher than those on the 
informal test. This was a further indication 
that the children were reading basal materials 
that were easy. 
3. The following conclusions were drawn from an 
analysis of the gains made on the Gilmore ~ 
Reading Test:. 
A. The mean gain in rate for those reading at 
achievement level was 15.3 words per minute 
compared to 23 for those reading below 
achievement level. The critical ratio was 
2.10. The chances are 95 out of 100 that 
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there is a true difference in favor of those 
reading at achievement level. Those reading 
in basal materials below their achievement 
level made greater gains in rate. 
B. The mean per cent of reduction of errors for 
those reading at achievement level was 17.7 
per cent compared to 9.7 per cent for those 
reading below achievement level. The criti-
cal ratio was 2.48. The chances are 98 out 
of 100 that there is a true difference in 
favor of those reading at achievement level. 
Those reading in basal materials at their 
achievement leyel made greater gains. 
c. The mean gain in paragraphs for those reading 
/ 
at achievement level was 1.29 compared to 
1.90 for those reading below their achieve-
ment level. A significant difference in 
mean gain in paragraphs was in favor of 
those reading below achievement level. The 
critical ratio was 5.56. 
4. In comparing the number of word perception 
errors made by those reading at and below 
achievement levels, the highest mean number of 
word perception errors per 100 words was 6.3 
by those reading at achievement level. 
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5. The most frequent types of oral reading diffi-
culti es among more than 50 per cent of those 
reading at their achievement level were: word 
perception errors'· habitual additions, habitual 
repetitions, monotonous tone, and poor phrasing. 
The most frequent types of oral reading 
difficulties among more than 40 per cent of 
those reading below their achievement level 
were: ~perception errors, habitual 
repetitions, and inadequate phrasing. 
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CHAPTER VI 
FURTHER INVESTIGATIONS RECOMMENDED 
CHAPTER VI 
FURTHER INVESTIGATIONS RECOMMENDED 
1. A study of this type with a larger number of 
pupils reading at achievement level, below 
achievement level, and particularly above 
achievement level, since this latter group 
eould not be considered in the present study. 
2. A study of possible criteria for determining 
the suitability of basal reading materials 
for a particular child. 
3. The development of an oral reading test 
graduated in difficulty to an objective grade-
placement formula for the purpose of selecting 
suitable reading materials previously rated by 
the same grade-placement formula. 
I 
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APPENDIX 
INDIVIDUAL CHECK SHEET 
Name Date 
School Grade 
A e Sex 
Informal Reading Test 
Book Grade level 
----------------------------------- ------------------------
Passage read 
---------------------------~ 
Rate 
------- ------
Time 
No. of Words No. of Errors 
Durrell Analysis of Reading Difficulty - Oral Reading Test I 
Basal Paragraph Grade level 
Time No. of Errors 
CHECK LIST OF DIFFICULTIES 
Phrase Reading 
Word by Word 
Poor phrasing 
Inadequate phrasing 
Enunciation and Expression 
Strained, high pitched voice 
Monotonous tone 
Volume too loud 
Poor enunciation in all reading 
Habitual ·repetition of words 
Habitual addition of words 
Comprehension 
Good Fair Poor 
Informal-=T-e-s~t---------- ---------
Durrell Oral 
General Reading Habits . 
Head movements: marked, slight 
Loses place easily 
Uses finger or pointer 
Holds book too close 
Frowns, shows signs of tenseness 
Poor posture 
Omissions ---------,,...,... Effort and attention low 
Word Perception errors --------------~hlarlCed insecurity evid_e_n~t-------------
Substitutions 
Aided words 
Word Skills Remarks 
Errors in easier words 
Guesses at unknown words from context 
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DURRELL ANALYSIS OF READING DIFFICULTY - ORAL READING TEST I 
l. Time •• •• No. of Errors . . .. . 
Muff is a little yellow kitten. 
She drinks milk. 
She sleeps on a chair. 
She does not like to get wet. 
l. V'/he.t co lor was the kitten? 
2. Vma t does she drink? 
3. Ymere does she sleep? 
4. Vfuy doesn't Muff like to go out 
on rainy da:y s? 
2. Time •••• No. of Errors • . . . 
A little black dog ran away from home. 
He played vvi th tvm big do t::; s. They ran 
away from him. It began to rain. He 
went under a tree. He wanted to ~o home, 
but he did not know tll e vmy. He snw a 
boy he knew. The boy took him home. 
1. I'Vho ·r 0.n o:vvey from home? 
2. How I!Ulny other dogs did he play 
with? 
3. Vlhy did the dog go under the tree? 
4. Vlhnt did the do ,~ want then? 
5. wr.om did he see? 
6. How did he get home? 
3. Ti::-te • • No. of Errors •••• 
Six boys put up a tent by the side of 
the river. They took things to eat 
with them. Ylnen the sun v1ent down, they 
went into the tent to sleep. In the 
night a covr cP.me c.nd be~;an to el:'t grass 
around the tent. The boys w(lre afraid. 
They thought it was a bear. 
1. Hov1 many boys went camping? 
2. Ymere did they put up the ir tents? 
3. What did they t ake 1Ni th them 
besides their tent? 
4. V1na t did the boys do when the 
sun went dovvn? 
5. Vfuat came nround t lte ir tent in 
the nir_;ht? 
6. Yfuat WRS tree COVf doing? 
l. V/here does Henry go in summer? 
2. Wh~:J.t happened near his house? 
3. Vl11Ht Lind of bof,t WHS it? 
4. vVhat did the boat hit? 
5. How fast did the water come in? 
6. How many men were on the boot? 
5. Time •• No. of Errors •• 
In 1807 Robert Fulton took the first 
lont; trip in a stoe.mboat. He went one 
hundred and fifty miles up the Hudson 
River. The boat went five miles an hour. 
This was f~ster than a steamboat ha d ever 
gone before. Crowds gethcred on both 
bnnks of the river to see this new kind 
of a boa t go by. The fishermen did not 
like the bof1 t. They were e.fra id that 
its noise and splashing would drive away 
all the fish. 
l. Vlhrtt did Robert Fulton do in this 
story? 
2. Vmat kind of bont vras it? 
3. What river we.s the trip made on? 
4. How far did the bo~t : o? 
5. How fast did it go? 
6. Who did not like the boat? 
7. What w~re tho fishermen afraid 
would happen'Z 
6. Time •••• No. of Errors •••• 
The richest diamond field in the world 
is in South Africa. Deep pits yiAld a 
hard substnnce celled "blue ground 11 which 
conta ins the diamonds. The blue ground is 
spread ove r tho drying fi e lds for a yoer. 
ThrJ wcathur ~radually crumbles it. Then 
it is t~k cn up rnd run through washing 
machines which sort out the stonc, s r.nd the 
diRmonds. The value of the diamonds is 
dr)t ormincd . by color, size, end purity. 
Blue , yo llow, ornnge, brovm, 8nd greon 
diE:monds have b(;On discovered. The most 
valuab le ones Pre pure white. The l e rgest 
diamo nd ov e r found weichod elmost two pounds. 
7. YJha t did the boys think the cow was? 
l. In what country is the richest 
diamond fi eld of the world? 
4. Time • No. of Errors • • • • 
Henry goes to a large l e.kc in summer. 
Last summer a motorboat sank ncar his 
house. The boat had ten men on it. The 
man who Vff,s ru:r.ning the boe.t brought it 
very clo~e to the shore ·when the water was 
low. He hit a big rock under wnter. It 
made a hol e in the bottom of the boE,t. 
The ·water came in very fast. All of the 
men svra:r1 to shore. 
2. lvl1o.t is tho substance conteining 
the diHmond called? 
3. Why is the blue ground spread 
ove r the drying fields? 
4. 1f11mt do the washing mc. chincs do? 
5, Ylhat arc some of the colors of 
dinmonds? 
6. ·which diamonds arc the most 
valuable? 
7. How her,vy vm. s the largest diam.on.d 
over found? 
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QUESTIONS FOR INFORMAL TEST 
Selected Passages from Basal Text 
Gates Basal Reading Series 
GRADE TWO - A 
Group 1. - Always Ready, p. 18 (supplementary reader 
to Unit Two in We~~- Book Two). 
M 2 I 
1. VY.hat big building did Robin and Sandy see? 
2. How did Sandy know they were flying in a 
Coast Guard airplane? 
3. How did the engines run as the airplanes came 
down? 
4. Where did the airplane land? 
5. Where were the Coast Guardsmen taking Robin 
and Sandy soon? 
Group 2. We ~ Q£- Book Two, pp. 62-4. L, 2 
1. Who is Jack Brown? I 
I 
ground? JI 
'II 
2. How can Jack talk to people down on the 
3. Why are the lights put on the ground? 
I 
4. Where are the beacons placed? 
5. What two things help Jack when he flies at 
night? 
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Group 3. ~ ~ ~ - Book Two~ pp. 19-21. L 2 
1. What color was Jupie? 
2. Where did Jupie live? 
3. "When did he like to live all by himself? 
4. Why didn't Jupie like the long winter nights? 
5. Why was Jupie sad? 
Group 4. We Grow!!£- Book Two, pp. 3-4. L 2 
1. Who lived with Charlie? 
2. Who was Topsy? 
3. Who was Bingo? 
4. What color was Bingo? 
5. What kind of puppy was Bingo? 
GRADE TWO - B 
Group 1. Down ~ Street - Book One, pp. 107-8. M 1 
1. Whom did Bill and Tom go to see? 
2. What did Hank do on the farm? 
3. What did Tom and Bill take to Hank? 
4. vVhat was Hank doing? 
5. What time of the year was it? 
Group 2. We .Q:.!:2!!. £E. - Book Two, pp. 43-4. L 2 
1. How cold was it in the story? 
2. How did the boys keep warm? 
3. What did they give to Dick and Tom? 
4. How was it outside when the boys went to the 
barnyard? 
5. Why did they like winter best? 
Group 3. ~ .9£2.!! !l.E. - Book Two, pp. 132-3. M 2 
1. How did Little Black Ant climb over the leaves? 
2. Why did she stop all at once? 
3. What did she hide? 
4. What did Little Black Ant do while she was 
hiding-? 
5. What did Little Black Ant want to know? 
Group 4. !,! ~ QE_ - Book Two, pp. 73-4. L 2 
1. Who was going to try to get a boat? 
2. Who was going to go on the boat trip? 
3. Why did Capt • and Mrs. Green go down to the 
boat? 
4. Where did Charlie and the family land? 
5. What were they going to see? 
Group 5. Always Ready, pp. 2-3 (supplementary reader 
to Unit Two in ~ Grow .!IE, - Book Two) • M 2 
1. Who were Sandy and Robin? 
2. What did Robin have? 
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3. What did Sandy call Robin because he owned the 
boat? 
4. Who was Frisky? 
5. What did Sandy and Robin like to do very much? 
Group 6. We Q!:.Q.!. .!!£, - Book Two, pp. 105-6. M 2 
1. When did the shoemaker work? 
2. What did he use in making shoes? 
3. How much leather did he have left . one day·? 
4. How did he feel when he went to bed? 
5. What is this part mostly about? 
GRADE TWO - C 
Group 1. ~ Grow QE_ - Book Two, pp. 62-4. L 2 
1. Who is Jack Brown? 
2. How can Jack talk to people on the ground? 
3. Why are the lights put on the ground? 
4. Where are the beacons placed~ 
5. What two things help Jack when he flies at 
night? 
Group 2. ~ ~ Street - Book One, pp. l38-40. H l 
1. What was Jim doing when the story started? 
2. Whom did he see coming down the street? 
3. What did Jim and Bobby do for a while? 
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4. Who ran all around in the house? 
5. What were Jim and Bobby going to see? 
Group 3. ~ ~ Judy - Primer, pp. 87-9. L 1 
1. What were Jim and Judy riding in? 
2. Whom did Jim take with him? 
3. Whom did Judy take with her? 
4. Who met them at the Station? 
5. Where did Jim and Judy go? 
GRADE THREE • A 
Group 1. ~Wings - Book Three, pp. 237-8. H 3 
l. What kind of day was it? 
2. What did the red and black flag mean? 
3. Whom did Ray see when he opened the door? 
4. How was the boy dressed? 
5. What was Ray doing at the Weather Bureau? 
Group 2. Wide Wings - Book Three, pp. 84-5. L 3 
1. Who was Mac? 
2. Why did Mac think he was a wise dog? 
3. Where had Mick lived all the time? 
4. What would Mac do when people came to the farm~ 
5. Vfuat happened one day? 
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Group 3. Smith Reading Series 
Round About You- Book Two, pp. 116-7. L 2 
1. Where did Auka fall? 
2. Why couldn't he laugh? 
3. What did Auka feel in his hand? 
4. What did he think it was? 
5. What did he try to do? 
GRADE THREE - B 
Group 1. !!..9& Wings - Book Three, pp. 23'7-8. H 3 
l. What kind of day was it? 
2. What did the red and black flag mean? 
3. Whom did Ray see when he opened the door? 
4. How was the boy dressed? 
5. What was Ray doing at the Weather Bureau? 
Group 2. ~Wings - Book Three, pp. 223-4. M 3 
1. How can you tell Jan's country is one of the 
neatest in Europe? 
2. Who is Jan? 
3. What is the Zuider Zee? 
4. What does Jan's father do? 
5. Where does this story take place? 
Group 
1. 
2. 
3. 
4. 
5. 
3. ~ Wings - Book Three, pp. 93-4. L 
Who is Jim Jolly? 
·Where did he live? 
Who were standing by the fence? 
Why were the people pointing and talking? 
What did Mr. Duckit and Peter dof 
3 
r 
I 
55 
ORAL READING TEST 
BY JOHN V. GILMORE 
Date .............................. . 
Nan1e ......................... .. ............... Sex .................... . 
Birthdate ... . .............................. .. ... Grade ............. . .... . 
School . ....................................... .. Teacher .. .. ........ . ... . 
City ............... . ..................... . ... . .. State .................. . 
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I 
See the girl in the yard. 
The girl has a big ball. 
The boy is back of the girl. 
He is playing with his dog. 
The cat looks at the girl. 
He wants to play ball too. 
The girl does not see the cat. 
She is looking at the ball. 
II 
The name of the boy is Bob. 
The name of his sister is Jan e. 
They live with their parents 
in a white house near the city. 
They are playing on the walk. 
The dog and cat are their pets. 
After Father has gone to work, 
the children will leave for school. 
III 
Mother waves good-bye to Father each morning. 
She begins the housework soon after he leaves. 
Bob and Jane help her before they go to school. 
They dry the dishes and clean their own rooms. 
After Mother has finished the work indoors, 
she goes out to her pretty flower garden. 
She tends it nearly every day for about an hour. 
Mother does all of her work with great care. 
IV 
Every morning Father goes to his office by train. 
He usually leaves the house about eight o'clock. 
In rainy weather Mother drives him to the station. 
When the train reaches the city at eight forty-five, 
Father goes to the general offices of his company. 
An elevator carries him to the eleventh floor. 
His important position takes hours of extra time, 
and many evenings he doesn't arrive home until late. 
Bob and Jane are disappointed when he works at night, 
for he frequently assists them with their lessons .. 
Then, too, if there is time after dinner for games, 
h(( often plays with them before they begin to study. 
v 
Nearly every family living in the c!ty suburbs 
takes a vacation some time during the summer. 
When the weather becomes warm, usually during July, 
Bob and Jane accompany their parents to the seaside. 
In order to reach their destination on the shore, 
they are obliged to travel over a mountain range. 
If they begin their journey before sunrise the first day, 
they can see many impressive scenes in the mountains. 
The exciting though lengthy trip requires two full days. 
·while at the beach Bob and Jane spend many blissful hours 
bathing in the surf and relaxing on the sunny sand. 
Summer vacations help Bob and Jane to keep healthy. 
VI 
After their restful and refreshing vacation is over, 
Bob and Jane feel adequately prepared for school. 
WI1en they return from their visit to the seashore, 
they are overjoyed to play with theit~ pets once again. 
Their parents are delighted to see them tanned and healthy. 
School opens within a few weeks after they return home, 
and during August their Mother helps them to purchase 
the new clothing and equipment which they will need later. 
Each year the beginning of school in early September 
brings a stimulating program of very interesting studies. 
Bob's favorite subject will undoubtedly be sixth grade science, 
while Jane, entering the fourth grade, will enjoy reading. 
In addition to school work, both will take music lessons. 
Jane studies the violin, but Bob prefers the clarinet. 
VII 
Mother and Father are proudly making ambitious plans 
for the future education of their children, Bob and Jane. 
They realize that several factors are going to play a part 
in the ultimate selection of their careers. First of all, 
the children must be physically and mentally equipped 
for the professions of their choice. The financial cost 
of the necessary training program must also be considered, 
while a third factor is the attitude of relatives and friends. 
Obviously, Bob and Jane are not yet able to make a final choice. 
Parents often entertain secret ambitions for their children 
and Mother and Father hope that Bob and Jane will enter 
some branch of medicine. They visualize Bob in surgery; 
however, at present he is fascinated by aviation. Although 
Jane has always aspired to be a kindergarten teacher, her family 
thinks that she is ideally suited for the nursing profession. 
VIII 
Although Bob and Jane now think they will eventually 
comply with their parents' wishes in choosing medicine 
as ltheir profession, a recent school incident indicates 
that their interests may later turn more in the direction 
of an intensive study of the human mind. One day, while 
discussing with their science instructor the differences 
between human beings and animals, they discovered that 
human mentality differs chiefly from animal mentality 
in being essentially pre-occupied with symbols. They realized, 
for the first time, that they themselves were employing 
symbols. They learned that a symbol is a sign or word 
which refers to something, such as an object, a person, 
or a concept, and that nearly all knowledge is a product 
of symbolic expression. They discovered that symbols are used 
in languages, mathematics, and music, and they learned 
that even the flag is a symbolic emblem of patriotism. Thus 
Bob and Jane are beginning to realize that the mind 
of man, which deals pre-eminently with these symbols, 
is a significant study in itself. They recognize the truth 
inherent in the adage: "the proper study of mankind is man." 
